First Year / Semester One:

Modules: Second Language Learning and Teaching Theories, Research Methodology (1), Language Learning and Technology, Theories of Language Syllabus Design and Development, Language and Culture.

Second language learning and teaching theories module description:    
Aims: The module aims to provide an overview of the current state of second language learning (SLL) and teaching (SLT) theories. SLL is a field of research with potential to make its own distinctive contribution to fundamental understandings of the nature of language and how it can be learned. It also has the potential to inform the   improvement of social practice in second language teaching.                                                                                                                   
Topics: 

1. Second language learning and teaching: key concepts and issues
2. The recent history of second language learning and teaching research
3. Linguistics and language learning and teaching: the Universal Grammar approach

4. Cognitive approaches to second language learning and teaching

5. Input and interaction in second language learning and teaching

6. Socio-cultural perspectives on second language learning and teaching 

7. Sociolinguistic perspectives  
Assessment: 40% coursework and 60% two-hour written exam
References:
Doughty, C.J. and M.H. Long (eds.) (2003). The Handbook of Second Language Acquisition Oxford: Blackwell Publishing.
Mitchell, R. and F. Myles (2004) Second Language Learning Theories London: Hodder Education 

Willis, J. and D. Willis (eds.) (1996) Challenge and Change in Language Teaching Oxford: Heinemann.
Research methodology (1) module description: 
The purpose of this course is to introduce and enhance MA students’ understanding of the fundamental concepts, language, design, and implementation of qualitative research. The history, characteristics, philosophy, and evaluation of qualitative research will also be a focus, as will the “habits of mind and heart” (Rossman & Rallis, 2003, p. xii) that guide qualitative researchers. This module will also explore qualitative design, ranging from narrative to case study. Students will explore different aspects of the qualitative research experience during the term as we focus on the theoretical foundations. The unique contributions that qualitative research can make to the knowledge base in the field of Language teaching will be underscored, and the ways the predominant kinds or approaches to qualitative inquiry shape the design of a study will be addressed as well. A primary goal is to explore the theoretical foundations of qualitative research from a variety of perspectives to meet multiple needs in practice
Course Objectives: MA students in this course will investigate methodological possibilities and various ways of dealing with procedural, philosophical, analytical and ethical issues related to undertaking qualitative research projects. Specifically, they will 
1. Identify and explain the range of problems addressed by qualitative research. What is qualitative research? What are the different ways it is conceptualized? How does it define problems? What are its origins? 
2. Specify the units of analysis examined in qualitative research and the nature of the explanations generated. What kinds of human phenomena does qualitative research examine? What goals does it attempt to achieve? 

3. Identify the tasks and processes required to formulate appropriate research problems within educational settings, to design relevant qualitative research strategies for examining such problems, to select pertinent data sources, data collection methods, and data analysis methods, and to assess the results of such efforts. 

4. Examine ethical dilemmas and issues related to the research process. 

5. Recognize exemplars of qualitative research derived from varying approaches and traditions, identify the goals and presuppositions of these different exemplars, and critically assess the designs for their accomplishment of specified research goals. 

6. Develop an understanding of the relationship of educational theorizing to the research process through an examination of a variety of theoretical orientations. 

7. Analyze the basic assumptions and implications of the identified research traditions and specify the interrelationships among them. What assumptions about reality, knowledge, and value does each tradition entail? 

Assessment: 100 per cent for a qualitative-based research project that the students will be asked to submit by the end of the module.
Language learning and technology module description:
Aims: 

· To explore the roles of the online teacher and the nature of online learning; experiences;

· To foster an awareness of educational technology concepts

· To foster an awareness of the role of emerging technologies in language learning, teaching, and research in the light of relevant research, theory and issues of debate;

· To develop the knowledge, skills and understanding necessary to critically evaluate the context-specific affordances and challenges of technology.
Topics covered include:
· Online Learning;

· Synchronous and asynchronous computer-mediated communication (CMC) for language learning;

· The use of multimedia in language learning and teaching;

· The role of technology in research.

Learning outcomes: On successful completion of this course unit, students should be able to:
· Demonstrate an understanding of the relationship between methodological approaches and technology-assisted language teaching and learning;

· Demonstrate a knowledge of the impact of emerging technologies on language teaching and learning.

· Demonstrate an awareness of the ethical, social, legal and financial issues surrounding the use of educational technology.
· Critically undertake research into technology-assisted language learning and teaching;

· Critically analyse and evaluate the appropriacy of particular technologies for specific contexts.
· Reflect on existing practice, identify and critically address/respond to, a concern in their own professional contexts;

· Provide a rationale for the design and application of appropriate technologies to support language teaching/learning.

Transferrable skills and personal qualities: On successful completion of this course unit, participants should have developed:
· Enhanced research skills;

· Enhanced metacognitive strategies and refined study skills;

· Enhanced presentational skills and interpersonal communication;

· Enhanced skills in team work and collaborative practice;

· An appreciation of the value of reflection in professional practice.

Assessment: 40% coursework and 60% two-hour written exam.
Reading list:

During the course, much of our reading is drawn from a number of journals in the field including the Australian Journal of Educational Technology http://www.ascilite.org.au/ajet/ajet.html, Language Learning and Technology http://ltu.msu.edu and the Journal of Computer-Mediated Communication http://jcmc.indiana.edu/
Beatty, K. (2010) Teaching and Researching Computer Assisted Language Learning (Second Edition), Longman.

Nardi, B. (Ed.). (1996). Context and Consciousness: Activity Theory and Human-Computer Interaction. Cambridge, MA: MIT Press

Syllabus design module description:
Aims: The aim of this course is to familiarize students with the stages of development of English language syllabuses, different types of English language syllabuses, the linguistic and educational developments that informed each type of these syllabuses. This module is one of the most important modules since it is the point where all the information that students get from other modules such as teaching methods, ESP, language skills, communicative grammar, and learning vocabulary meet. The ultimate aim here is to show students how theoretical information is put to practice in the form of structured teaching and learning materials.
Topics:

· Throughout the course, the focus will be on the following main types of syllabus:

· The structural syllabus

· The functional-structural syllabus

· The task-based syllabus

· The process syllabus
Learning outcomes: By the end of this course, the students will be equipped with enough theoretical and practical information about different types of syllabuses and the different stages of syllabus design that will enable them to be syllabus designers themselves.
Assessment: 40% for course work and 60% for a final written exam. The assessed course work component will consist of one assignment taking the form of 2500 word essay.
References:

Breen, M. & P. Michael. 1984. 'Process syllabus for the language classroom.' In Brumfit, C. J. (ed.). General English Syllabus Design. ELT Documents 118.

Breen, M. & P. Michael. 1987. 'Contemporary paradigms in syllabus design.' Part 1 and 2. Language Teaching, 20 (1), 81-92; 20 (2), 157-174.

Clarke, F. David. 1991. 'The negotiated syllabus: what is it and how is it likely to work?' Applied Linguistics, Vol. 12, No. 1.

Nunan, D. 1998. The Task-based Syllabus. Cambridge: Cambridge University Press. 

Language and culture module description:
Aims: The main aim of this course is to help MA students explore a number of insights and issues in relation to culture and language. These insights include accounts on the concepts of language and discourse, social interaction, as well as context and culture.

Topics: The topics covered in this course include the following:
· The concept of society

· The concept of context

· The concept of culture

· Communication/miscommunication across culture

Learning outcomes: It is hoped that the course to hand will enable MA students to develop their knowledge of communicative skills and increase their competence of communication strategies both as language users and as researchers engaged in the academic study of social communication.
Assessment: Assessment of MA students consists of 40%  for course work and 60% for a two-hour written exam.
References:

Grant, C. B. 2007. Uncertainty and Communication: New Theoretical Investigations. Basingstoke: Palgrave Macmillan.

Luhmann, N. 1995. Social Systems. Stanford: Stanford University Press.

Mohammadi, A. 1997. International Communication and Globalization. London: Thousand Oaks and New Delhi: Sage.

Munch, R. 1987. Theory of Action: Towards a New Synthesis Going Beyond Parsons. London and New York: Routledge and Kegan Paul.

Schmitt, S. J. 2003. 'Histories and discourses: an integrated apptoach to communication science' in C. B. Grant (ed.) Rethinking Communicative Interaction: New Interdisciplinary Horizons. Amsterdam and Philadelphia: John Benjamins, 129-144.

Schmitt, S. J. 2001. 'Media societies: fiction machines' in C. B. Grant and McLaughlin (eds.) Language-meaning-social Construction: Interdisciplinary Studies. Amsterdam and New York: Rodopi, 11-25.
First Year / Semester Two:

Modules: Research Methodology (2), Foreign Language Evaluation and Assessment, Principles of Teaching Young Learners, Researching English for Specific Purposes, Language and philosophy of communication.
Research methodology (2) module description:
Aims: The course will be useful to post graduate students who wish to use quantitative methodology; students who wish to analyse data statistically. This course is helpful for both MA students and for students who wish to pursue a PhD research. In this course the students will learn about various statistics used for studies which examine specific research questions and will gain relevant practice with SPSS.
The course will show students how SPSS can be used to describe data. It will show how SPSS can be used to draw conclusions from data. Part of the course will focus on how students can use statistics and SPSS to evaluate their data collection instruments (e.g., questionnaires, multiple choice tests). Students will work with data from real studies in applied linguistics. These studies will exemplify typical research designs and questions. 
Learning Outcomes: By the end of the module, students should be able to: 
1. judge which statistical analysis suits their data.

2. conduct various kinds of statistical analyses.

3. report the results of their statistical analyses.
Learning & Teaching Methods: Lab sessions per week. Sessions will usually consist of an informal lecture interspersed with classroom discussions and SPSS tasks. Students are expected to practice with SPSS at home (by doing the classroom tasks again and by doing the homework tasks). This practice with SPSS will enable them to follow the pace of the sessions.
Assessment: 100% coursework mark. The first part of the coursework will account for 40% of the coursework mark. It will be a set of exercises covering content from the module. The answers will be 1,200 words. The second part of the coursework will account for 60% of the total mark. It will be another set of exercises covering the remaining sessions of the module. The answers will be 1,800 words long. 
Textbook: Pallant, J. (2005). SPSS Survival Manual. Open University Press: United Kingdom
Foreign Language Evaluation and Assessment module description:
Aims: The aim of this module is to understand fundamental concepts in foreign language assessment and evaluation alongside its subjective and objective approaches and techniques. This is aimed to be achieved through a critical examination of the relationship of testing to teaching practice and syllabus design, an evaluation of the test’s purpose and appropriateness, and a critique of a test for particular learners in the local context (Syria) and the wider international one. Furthermore, the module aims at engaging research students in critical debates about core current research issues in language testing and the role, design and social status of language testing in various cultural contexts. 
Topics:
1- Basic  principles in language test construction and presentation; criteria used in the design of test specification checklists; the different purposes of tests and the distinction between norm-and criteria referenced tests; testing and assessment distinction.
2- A critical review of objective testing techniques in language testing; examination and critique of item types; skill focus: grammar, vocabulary.
3- An examination of classroom assessment issues, including those relevant to young learners; alternative assessment methods.
4- Meaning and use of ‘Construct’ in language tests. Skills focus: listening, reading.
5- Critical examination of subjective testing methods; the use of band descriptors in assessment and as feedback mechanisms. Skills focus: writing, speaking.
6- Critical issues in testing: a discussion of the varieties of purpose that tests are used for and the potential for powerful uses.
Learning outcomes: By the end of the module, research students will have a good understanding of issues related to foreign language assessment and evaluation and the fundamentally social character of language testing which challenges us to rethink our priorities and responsibilities in language testing  research.
Assessment: 40% course work assessed in a form of a 2500 word assignment.60% for a final 2-hour written exam. 
Reading List:
Alderson, J.C. & Clapham, C. & Wall, D. (1996) Language Test Construction and Evaluation.UK
Fulcher, G. & Davidson, F. (2007). Language Testing and Assessment. London: Routledge. 
Genesee, F. & Upshur, J. (eds.). (1996). Classroom based evaluation in Second Language Education. Cambridge: CUP.
Hughes, A. (2003: 2nd ed.). Testing for language teachers. Cambridge: CUP.
Language Testing (Journal) London. Edward Arnold.
McKay, P. (2006). Assessing Young Language Learners. Cambridge: CUP.
Weir, C. (1993) Understanding and developing language tests. Hemel Hempstead: Prentice Hall.
Principles of Teaching young learners module description:
Aims: The course aims to cover topics that are related to teaching English to children. It aims to familiarise students with research relevant to children and language learning and principles in classroom practice. The course deals with ideas that can be applicable to age groups from five to 14 years. It introduces students with issues of general development and learning as a background to language learning. The course outline can be summarised in the following points:
1. Learning and development.

2. Learning the first language at home and at school.

3. Learning a second/ third language at home and at school.

4. Teaching listening and speaking. 

5. Teaching reading and writing.

6. Teaching vocabulary and grammar.
7. Teaching English to children with special needs.
Learning Outcomes: By the end of the module, students will explore issues that relate directly to the teaching of English to young learners. They will have a good understanding of the education of children who are between the ages of five and 12 years of age. The course covers developmentally appropriate practices for children learning languages. By the end of the module the students should have a clear understanding of the topics children's physical, emotional and cognitive development. Students will be familiar with some critical issues in young learner teaching. They will be familiar with variations and circumstances that make a difference in learning and thus they will begin to analyse their own contexts. 
Key Skills: The course develops a range of valuable transferable skills through problem-solving exercises and project work; e.g. teaching the four language skills, group discussion, report writing, bibliographical referencing etc., which will be useful outside as well as inside the academic context.
Assessment: 40% course work and 60% 2-hour written exam. The assessed course work component consists of one assignment; this will take the form of a 2500 word essay or an exercise. 
Textbook: 
Pinter, A. (2006). Teaching Young Language Learners. New York: Oxford University Press.
Researching English for Specific Purposes module description:

Aims: English for Specific Purposes (ESP) is known as a learner-centered approach to teaching English as a foreign or second language. It meets the needs of (mostly) adult learners who need to learn a foreign language for use in their specific fields, such as science, technology, medicine, leisure, and academic learning. The course aims at orienting research students and foreign language professionals to the technicist “mainstream” ESP that focuses on designing ESP courses in areas of specialisation, instructional strategies, materials development and evaluation. Moving beyond the “mainstream” ESP, the overall aim of this module is to provide alternative approaches to ESP including the critical approaches and the up -to-date framework which is based on linguistic, social and intercultural awareness for developing and extending students’ professional and research expertise. That is to move them towards new ESP research directions and reach the theory/practice integration. Specifically, it aims to deepen students’ knowledge of key issues in the interdisciplinary field of ESP and enhance students’ knowledge of a range of research methods and techniques relevant to their academic, professional, research development. Thus, students will be able to make informed, context-sensitive decisions on any aspect of ESP teaching or research in either the technical mainstream ESP or the critical theoretical direction which goes beyond issues of course design and material development to include the influential role English/ ESP plays in the world of professions.
Topics: 
1- The emergence and development of ESP, historical and theoretical perspectives.
2- Needs analysis/ Discourse/Genre analysis.
3- ESP course design/Material development.
4- Appropriate assessment procedures and testing in ESP. 
5- Internationalisation  and technology as a resource for ESP.
6- Language policy and medium of instruction.
7- Critical Approaches to ESP/Critical applied linguistics/Critical pedagogy.
8- Community of Practice /Professional learning.
9- Identity and learning in ESP.
Learning outcomes: By the end of the module, research students are expected to have developed a good understanding, critical integration and familiarity with the “mainstream” ESP including all influential theories on the field since it origins back in the 1960s.They are expected to have gained knowledge of a wider area of interests for researching ESP including the alternative critical approaches to ESP which are increasingly developing to challenge and critique the “mainstream” ESP.  
Assessment: 40% course work assessed in a form of a 2500 word assignment.60% final 2-hour final written exam. 
Reading List:

Basturkmen, H. (2006). Ideas and options in English for specific purposes. Mahwah, NJ: Lawrence Erlbaum.
Belcher, D., Johns, A., & Paltridge, B. (Eds.). (2011). New Directions in English for. Specific Purposes Research. Ann Arbor: University of Michigan Press.
Benesch, S. (2001). Critical English for Academic Purposes: Theory, politics and practice. Mahwah, NJ: Lawrence Eribaum Associates.
Dudley-Evans, T., and St. John, M. J.  (1998).  Developments in English for specific  purposes:  A multi-disciplinary approach. Cambridge, England:  Cambridge University Press.

Johns, A. M. (1991). English for specific purposes (ESP): Its history and contributions. In M. Celce-Murcia (Ed.), Teaching English as a second or foreign language (2nd ed., pp. 67-77). New York: Newbury House.

Paltridge, B. (2012). Teaching English for specific purposes. In A. Burns  & J. C. Richards (Eds.), The Cambridge guide to pedagogy and practice in second language teaching. Cambridge: Cambridge University Press.
West, R. (1994). Needs analysis in language teaching. Language Teaching 27(1): 1-19.
Language and philosophy of communication module description:
Aim: The broad aim of this course is to help MA students examine a number of themes and issues in relation to language and the philosophy of communication, which, by its nature, is multilingual and interdisciplinary, encompassing the insights of linguistics and communication studies. These themes and issues draw conceptual connections between language and communication by studying linguistic structures as social acts of communication.  The course offers a theoretically-oriented examination of linguistic interactions in the light of communication-scientific work.
Learning outcomes: It is hoped that the course to hand will enable MA students to develop their knowledge and increase their competence with respect to the philosophical approaches of social communication as teachers, practitioners and researches engaged in the academic study of language. 
Topics: The topics covered in the present course include the following:
· The notion of discourse
· The concept of genre
· The concept of intertextuality 
· The concept of dialogism
· The theory of porosity and uncertainty
· The theory of action 
· The theory of social systems
· Context of mediaculture
Assessment: 40% course work assessed in a form of a 2500 word assignment.60% final 2-hour final written exam. [image: image1.png]
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